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Abstract

The study of inclusion models has regained attanihdight of recent migratory phenomena.
In this context, research in the area of seconguage (L2) teaching methodologies occupies
a central role because it examines the most effedgaching approaches to promote the
learning of a language that will be instrumentatie inclusion of the migrafih a new socio-
cultural context. This work proposes some refletion the bonds between language and
cultural identity, with particular focus on the ptematics related to culture shock. The
premise is that language plays a key role as @rumsent in inclusion because it allows the
individual to understand a new reality and to maka or herself understood by others
through a narrative process (storytelling). To poterthe true inclusion of migrants into the
fabric of the society of the adopted country, itingortant to pursue a dual objective: to
provide migrants with the instruments necessaryrfdusion into the host society and, at the
same time, educate the members of the host s@satygards intercultural relationships. The
purpose of this work is to furnish some researctetiaguidelines suitable to effective L2
teaching and present an example of an experienddeinprocess of inclusion mediated

through Italy’s works of art in museums.
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1Transnational learners: investment and second language lear ning
Migrants, including refugees and asylum seekerguiee the language of the host country

mainly in mixed contexts, namely formal and infofriearning environments (Favaro 2014:

'Giovanna Carloni wrote sections 1, 5, and 6 (Caich); Flora Sisti wrote the abstract and sectiyri, and 4.
’For a definition of migrant see the European MigratNetwork (EMN) Glossary: “In thglobal contexta
person who is outside the territory of the Statevbich they are nationals or citizens and who lesided in a
foreign country for more than one year irrespectifehe causes, voluntary or involuntary, and theans,
regular or irregular, used to migrate”.https://ecopa.eu/home-affairs/what-we-
do/networks/european_migration_network/glossaryfaenessed April 7, 2018).




151). To foster inclusion, second language teadl@aming must cater to learners’
sociolinguistic needs and transnational negotiatioh identity. Within a post-stucturalist
framework, identity is envisaged as consistentiyngahrough renegotiation processes due to
dialogical interactions with new symbolic, sociahd geographical spaces (Norton 2013:
4).In a post-structuralist perspective, at the mdewrel, Norton views migrants’ complex
identities as multiple and consistently changing dol contacts with new contexts of both
time and space; at the micro level, Norton envssionigrants’ multifaceted identities as the
product of the way in which migrants interpret thelationships with the transnational
dimensions experienced- that is the socio-cultpembmeters they have come into contact
with while moving across national borders —and eore their opportunities and their
expectations in the host country (Norton 2013: 3i)this light, Norton adopts Weedon’s

view of language conceived as the symbolic medimough which identity is created:

Weedon has foregrounded the central role of languagher analysis of the
relationship between the individual and the so@ejuing that language not only
defines institutional practices but also servesawstruct our sense of ourselves —
our subjectivity: ‘Language is the place where atand possible forms of social
organisation and their likely social and politicansequences are defined and
contested. Yet it is also the place where our sehsarselves, our subjectivity, is
constructed’ (1997, p. 21) (Norton 2013: 3-4)

The connection between how migrants develop batHahguage of the host country
and their identity in transnational migratory cotgerepresents a key paradigm of second
language learning since “it is through engaginfinguistic practices with various people that
a range of identities are subsequently enactetidiearner” (Norton and De Costa 2018: 93).
In order for migrants to engage in second languegming, envisaged as a powerful means
for social inclusion, it is of paramount importartbat they have a high level of investment,

as Norton suggests:

The notion of investment [...] conceives of the laage learner as having a
complex social history and multiple desires. Théiamo presupposes that when
language learners speak, they are not only exchgngformation with target

language speakers, but they are constantly organand reorganizing a sense of

who they are and how they relate to the social dvérhus an investment in the



target language is also an investment in a leagrmavh identity, an identity which
Is constantly changing across time and space (N@®4.3: 79-80)

The investment dimension introduced by Norton(1928%)00; 2013), which
Cummins(2006: 59) defines as a “significant explanaconstruct” in relation to language
acquisition in migration contexts, underpins anfié@fs migrants’ degree of engagement in

classroom activities providing access to matemal symbolic resources in the host country:

The construct of investment offers a way to undegtiearners’ variable desires
to engage in social interaction and community pcast Inspired by the work of
Bourdieu (1977, 1984, 1991), it signals the sogialhd historically constructed
relationship of learners to the target languagethait often ambivalent desire to
learn and practice it. If learners ‘invest’ in ta@get language, they do so with the
understanding that they will acquire a wider rangfe symbolic resources
(language, education, friendship) and material uesss (capital goods, real
estate, money), which will in turn increase theueabf their cultural capital and
social power (Norton 2013: 6)

Instructors teaching the language of the host ¢guot migrants thus need to plan
their teaching activities bearing in mind the fallog questions: “In addition to asking [...]
‘To what extent is the learner motivated to leahe target language?’, the teacher or
researcher asks, ‘What is the learner’s investnmetite language practices of this classroom
or community?’ ” (Norton 2013: 6).

In formal learning environments, migrants’ degrééneestment in language learning
is also affected by both the power relationshipscted in class and their perceptions of the
extent to which they feel that they have the rightalk and that the other interactants are
willing to listen to them: “how learners are abdeinvest in a target language is contingent on
the dynamic negotiation of power in different figldnd how they are granted or refused the
right to speak” (Darvin and Norton 2017: 3). Thasjimension affecting migrants’ degree of

investment in second language learning is:

how learners position themselves and others. Thiged® be part of an imagined
community or to take on an imagined identity enaltkee learner to gain from or

to resist these positions. Recognizing that thexelthe agency to assert their own



identities, learners are able to negotiate symbcéipital, reframe relations of
power, and challenge normative ways of thinkingprder to claim the right to
speak (Darvin and Norton 2015: 46-47)

As a result, in formal learning environments, migsa agentivity is built through discursive
practices (Miller 2014).

A revised version of Norton’s concept of investmedéveloped by Darvin and
Norton, gives greater emphasis to fluid transnaiignocesses, fostered though digital media,
and positions investment at the crossroad of idgrdapital and ideology (Darvin and Norton
2015: 40-46):

the model demonstrates how power circulates iregpcat both micro and macro
levels, constructing modes of inclusion and exdasthrough and beyond

language. Through this critical lens, researcharsexamine more systematically
how microstructures of power in communicative eseate indexical of larger

ideological practices and diverse forms of caphak impact learner and teacher
identity (Norton and De Costa 2018: 92)

Darvin and Norton’s revised concept of investmearguires second language instructors to

ask the following questions when planning classraastruction:

1. How invested are learners in their present amaginedidentities?In what
ways are they positioned by others, and how do ,theyturn, position
interlocutors in ways that grant or refuse powetvttan learners gain from or
resist thesgosition®

2. What do learners perceive lsnefits of investmemind how can the capital
they possess serve @$ordances for learning (Darvin and Norton 2015: 47)

Within this methodological framework, instructorsenl to teach the second language
as embodying socio-pragmatic identity-driven piagi “The teachers conceive of language
not only as a linguistic system but also as a $pc&ctice in which experiences are organized
and identities negotiated. There is recognition thi@arners are not invested in the language
practices of the classroom, learning outcomes argted and educational inequities

perpetuated” (Norton 2013: 17). To foster migrantsvestment in language learning,



instructors thus need to implement “pedagogicakttpmres [that] have the potential to be
transformative in offering language learners moogvgrful positions than those they may

occupy either inside or outside the classroom” {(dlo2014: 65).

2Narrative theory®
The language we learn when we are children is nbt @ means to express our needs and
intentions or simply a way to communicate with esh& hrough language we transpose and
interpret life experiences and create our own peisalentity.The process of knowledge
constructionis guided by two kinds of thinking med®n the one hand, there is logical
thinking,which organizes units of memory (Rumelkartt Norman 1978); on the other, there
Is narrative thinking,conceived as a cognitive mtite structures and interprets experience,
transforming it into narrative to be told and sloavath other community members (Bruner
1986).In this manner, collective forms of meaning ereated (Byatt 2000), and represent the
foundations of the culture of a group.AccordingBruner (1986), therefore, there are two
modes of thought humans use to conceptualiseyedlihe mode, the paradigmatic or logic-
scientific one, attempts to fulfil the ideal of @rhal, mathematical system of description and
explanation. It employs categorisation or concdiagon and the operations by which
categories are established, instantiated, idealiaed related to one another to form a
system”(Bruner 1986:12). The other mode, calledratave mode”, concerns the meaning
ascribed to experiences through stories: “It dealsuman or humanlike intention and action
and the vicissitudes and consequences that mark dberse” (Bruner 1986: 13).In this
respect, Bruner holds that in the life of each vidlial, narrative reorganises experience
through a categorising process(Bruner 1986).Throtlgk strategy, people are able to
organise their own life experiences and embed timetheir minds. This organisation creates
a more logical and stable vision of reality, allogiindividuals to understand and imagine the
behaviour of others and to control their own bebawiappropriately. Our behaviour is
therefore guided by the meaning we attribute tditygeaand we are constantly negotiating
with the other members of our culture through laaggi

According to Jonassen and Hernandez-Serrano(2Q0&taties are:“the most natural
and powerful system to accumulate and describerexjp@l knowledge”, perhaps because

the narrative modifies the structure of the brairaisimilar way to personal experiences, as

% Some of the contents of this paper have alreaéy Ipeesented in the ltalian version that will bélshed
shortly.



the theory of embodied language has demonsfratén theory of embodied language, also
known as “incarnated language”, is based on neysiplogical and behavioural research
carried out using the techniques of electroencegnaphy (EEG) and
magnetoencephalography (MEG).Buccino (2013) sugdbat:

Il nucleo della teoria del linguaggio incarnato tase che gli esseri umani
utilizzino le stesse strutture neurali con cui esgeno la realta (sia dal punto di
vista motorio che dal punto di vista sensorialehanper comprendere il materiale
linguistico, verbi, nomi o frasi che descrivono teistesse esperiermrzguccino
and Mezzadri2013:5)

Studies have revealed that while reading or lisigrio verbs that express a motor
content,an activation of the same areas of thenbnaolved in the actual execution of these
actions can be observed (Pulvermduller et al. 20Bdither experiments have included nouns
that designate graspable objects and other elemégiemmar, adjectives for example, that
are also capable of evoking responses in the sgnsoior system based on their meaning
(Gough et al. 2012; 2013).The mirror neuron sysisenmesponsible for these simulation
mechanisms. Specific neurons are activated whenang out an action involving a certain
object, when we observe others carry out this acto simply when the object is named.

The concept of simulation is of key importancehe tontext of embodied cognition.
According to Jeannerod (2006), simulation resuitenf the recruitment of the same neural
networks that are activated in perceptive, emotiand motor processes. The reactivation of
our previous experiences seems to have a preditthaion because it helps prepare us to
interact with a certain item and adapt our behavioua given situation. This process is
particularly active when observing other human ggiar when, in any case, subjects perform
actions that we ourselves are able to perform. Muateresting still from our perspective is
that these studies have shown how individuals tenthitate subjects with whom they share
empathy more readify

A process equivalent to simulation is activated mvhgroducing language. As

suggested in a recent study on linguistics, thedwlosecomes a “discrete instructor of

“This topic has been dealt with in Sisti(2016).

*The focal point of incarnated language theoryestahat human beings recruit the same neural sensmtor
structures used to carry out actions when they nstaied linguistic items such as verbs, nouns, oesees that
describe those actions.” (Author’s translation).

®This is the “chameleon effect” in Chartrand andBea{t999).



imagination” (Dor 2015). It recalls a series of gmral experiences communicated by the
speaker and, at the same time, has the power te®earmanalogous set of experiences in the
listener.Therefore, while narration is a powerfuistrument in the interpretation of
reality,perceived and formalized through wordssitalso true that the language used is not
neutral as far as simulation mechanisms are coaderWords evoke meanings that are
closely related to the experiential context anddfoge to cultural models related to the life
experiences of the speaker.

Furthermore, the language learning process seenfgve an impact on how the
linguistic code learned is used by all languagenieis.Recent studies report (Foroni 2015), in
fact, that when using a foreign language, our ewmnali involvement is reduced. This
phenomenon can be explained if we consider thatmmither tongue is normally acquired in
emotionally nurturing contexts(imagine the love between child and adult caragive
Conversely, a foreign language (that acquired bygaant in a foreign country, for example),
Is often learned in a less agreeable, or perhags leostile environment. In the final analysis,
it seems that languages learned in contexts tivalvie lower degrees of socialization also
lead to lower degrees of language incarnation. Faastrictly neurological point of view, the
difference lies in the fact that when we experietiheeprocess of learning a foreign language,
even though the same mechanisms are activatedatbegctivated to a lesser degree. These
observationsare particularly evident when analysingintercultural environment in which
these differences can cause misunderstanding asterfqrejudice as a result of

communication through a foreign language.

3 Language and culture

Migrants need a good command of the language spwkenhost country to establish an
empathetic dialogue within the new environment. Btiat happenswhen a speaker has to
interact in a cultural environment that often diffegreatly from his or her own using a
linguistic code that has been acquired in formah@yrmal contexts?A language can lose its
role as an instrument of socialization and insteacbme a barrier because, in the new social
context, a word may not evoke the same concreterexze:“The word ‘flower’ points at a
cluster of flower-related real and concrete expegs that the speakers have made of that
specific object called flower” (Buccino et al. 204). Furthermore, inthe process of learning
the foreign language, onewhich is colder than tloegss of learning the mother tonguefrom
an emotional perspective, migrants might experiesandesser sense of belonging and have

greater difficulty in establishing empathic relaships. The risk is that of triggering a process



of alienation whichcan lead to “culture shock”. This phenomenon has been extensively
studied by, among others, Oberg (1960), who outlined the various possible phases of
adjustment to a new cultural context as follows:

1. Honeymoon

2. Culture shock

3. Adjustment

4. Integration
[Pleaseinsert Figure 1 here]

Figurel. Cultureshock (Oberg, 1960)’

The initial phase of euphoria or relief, which can precede or immediately follow the
arrival of a migrant, can turn into crisis. This may often lead to an increase in the affective
filter (Krashen 1987), which can result in anxiety, apathyand physical and emotional
isolation. In extreme cases, it may lead to escape (returning home) or to a situation of open
conflict with the new cultural environment. Inclusion and overcoming the crisis, according to
this model, must be achieved through a phase of progressive adjustment and flexibility to
obtain acceptance of diversity and cultural growth. The Intercultural Development Inventory
(IDI), proposed by Hammer (2012), reconfirms the various steps that from initial

ethnocentrism lead to an evolution in behaviour in dealing with cultural diversity.
[Pleaseinsert Figure 2 here]

Figure 2. Intercultural Development Continuum (Hammer 2012)2

This kind of evolution involves developing a climate of mutual empathy in which migrants

can identify potential obstacles in communication and create remedial strategies to overcome

episodes of linguistic-cultural conflict or misunderstanding. This approach, according to the

’ https://fromformosa.wordpress.com/what-to-expect-a-mini-survival-guide-to-taiwan/(accessed March 29,
2018).

8 Adapted from:_https://idiinventory.com/products/the-intercultural-development-continuum-idc/ (accessed
March 29, 2018).




Nanni Curci (Nanni and Curci 2005) model, invohss phasesthat can be summarized as

follows:

1.Becoming aware of diversity

2. Knowing oneself

3.Stepping back from one’s own identity
4.Enabling guided imagery

5. Enabling the empathic experience

6. Stepping back into one’s own identity.

Firstly, the process involves an awareness ofdbethat theotheiis different, and it is
precisely this difference that makes him or hertivdmowing. Secondly, it involves self-
awareness, that is the awareness of one’s ownitigemd the characteristics of the other
which are in contrast. Only at this point is it piie to extend the boundarieselffor a time,

SO as to include a reality that can be conceived aslltiple entity. The normal distinction
between what is subjective and objective is erasdldwing the imagination of selfto
participate in the other's experience, allowingtasthink and behave as the other would,
putting ourselves in the other’s shoes. The cyldses with a return to self, re-establishing
the initial distinction, allowing us to regain oown vision of the world that will, in any case,
have beensignificantly enriched by the experiemezex.

Thus, adjustment and inclusion pass through theowsrphases that allow the
participants to enrich their range of conceptulitr® (Gudykunst and Kim 2002). This
involves the codification and de-codification of seages transmitted through verbal and
body language from new points of view,the perceptddiversity not as a threat, but as an
asset. Language thus becomes an essential tdot iprocess of inclusion, a means to share
experiences as well as a set of mental categdrasaliow us to interpret reality subjectively.

Language can thus represent an essential tool hirevag inclusion, but also an
instrument to expose or conceal one’s ethnocetytriais the interpretation of sentences

commonly said about migrants provided below seenssitjgest:

1. Apparent denial: | have nothing against immiggabut....

2. Apparent concession: Of course some Muslimsadeeant but generally...

%Conceptual filters” may be defined as those meisms that limit the range of alternatives we chdosm to
codify and de-codify messages received from theidetworld.



3. Apparent empathy: Of course asylum seekers erftandship, but...
4. Apparent ignorance: Now, | don’t know all thetfg but...

5. Reversal: We are the real victims in all this...

6. Transfer: Of course | have nothing against themh my customers...
(Van Dijk 2011: 245)

Hostility toward immigrants can be denied throughpr@mise (1), by generalizing and
avoiding responsibility (6), or by avoiding judgntesf a group of subjects (2). Apparent
empathy (3) or pretending not to know the factsasdo avoid criticism (4), or even a total
inversion of roles by blaminfpreignersfor the problems and conflicts that arise (5) attesr
ways ethnocentrism may be manifested. On the agntmme can choose an intercultural
perspective, an attitude that “prende atto delkzh@zza insita nella varieta, che non si
propone I'omogeneizzazione e mira solo a permettareegrazione piu piena e fluida

possibile tra le diverse culture” (Balboni and C2015: 26Y°.

4 Thesituation in Italy

Before focusing on adult migrants in Italy, we tihis important to provide a brief overview
of language policy related to foreign studentstatidn schools. Since the publication of the
ministerial circular Glialunnistranieri e I'educazioneinterculturdfe Italy has adopted
theintercultural perspective described by Balboti@aon (2015) and has activated a national
observatory at the Ministry of Public Educationpimmote the inclusion of foreign students
and intercultural education. With tHanee guida per l'accoglienza e l'integrazione tieg
alunni straniert?and various related documents published by the d#iniof Education
afterward, Italian schools have established thatdiversita come paradigma dell'identita
stessa della scuola, occasione privilegiata ditape tutte le differenz&®It is a vision that
does not simply establish compensatory or specedsures to favour inclusion, but intends
to promote a real dialogue and comparison amortgresl. In this progressive vision, verbal

% provided translation: “takes account of the wealth be found in variety, that does not propose
homogenisation and strives to permit the fullesistfluid integration among different cultures.”

» Provided translation: Foreign Students and Intercultural EducationC.M. n. 301 del 8/9/1989
inhttp://www.edscuola.it/archivio/norme/circolan801_89.html(accessed April 7, 2018).

12 provided translation: Guidelines for the Welcoming and Integration of &ign StudentsC.M. n.24 del
1/3/2006 in _https://archivio.pubblica.istruziongédrmativa/2006/allegati/cm24_06all.pdf(accessed y M,
2018).

¥Diversity is a paradigm of what defines a schoal,privileged opportunity for openness toward all
differences”(Author’s translation). “La via italianper la scuola interculturale e l'integrazione ldedunni
stranieri” p. 4 in_http://hubmiur.pubblica.istrurie.it/alfresco/d/d/workspace/SpacesStore/cecfOBa@-d387-
a922-eb5e63c5bab5/documento_di_indirizzo.pdf(aeckgsil 15, 2018).




language occupies a decisive role since, for tlgrant, understanding and being understood
are basic needs. Language studies, accompaniedltoyat studies, become indispensable
instruments in social inclusion.

But what learning pathways and teaching modelsnawst effective when teaching
migrants a foreign language? Numerous studies isrtahic have been publishédand here
we will limit ourselves to defining some guidelingst might inspire teaching techniques and
furnish examples of teaching actions experimenidthly.

In the framework of a communicative approach (6tL3a: 49), the aim of which is
to reproduce authentic social interaction even iwithe structured context of a classroom,
instructors should carefully consider migrants’ adeemotivations and degree of investment.
In the final analysis the main aim is to promot¢ aay the understanding of a new linguistic
code but also an effective use of the languagechwhilows the learner to comprehend and
produce oral and written linguistic acts that angprapriate in the new social and
psychological context. This communicative competendll develop more easily in an
encouraging and supportive atmosphere, in an emallyo nurturing environment that
favours activities based on common experiencesdi¥idual students that can be shared in
the classroom. The technique of storytelling anel application of the already mentioned
“narrative thought”, facilitating the processesoofjlanising ones’ own life experiences and of
understanding the behaviour of others, fosters é&mgpand lowers the affective filter, thus
favouring a higher degree of socialisation and leagg incarnation. Furthermore, the use of
the senses and movement are indispensable in tdfodj the comprehension and
memorisation of new terms in L2, even when adwtriers are involved. Ample time should
be dedicated to the dramatization of dialogues sivaulate real life situations and to fun
activities that make exercises enjoyable and istgrg from a cognitive perspective and that
are emotionally captivating (Sisti 2013b). Thus,atvimust be promoted is an enjoyable
learning process that can mirror first languageussition as much as possible. The inclusive
function of language, once it is learned, will threanifest itself in full, allowing migrants and

members of the host community to embrace diversity.

5 Case Study: art and social inclusion

“Grassi, Roberta. 2007Parlare all'allievo straniero. Strategie di adattamto linguistico nella classe
plurilingue. Perugia: Guerra Edizioni. Clementi, Mara & Saliaager (eds.). 201&ertifica il tuo italiano. La

lingua per linclusione, il lavoro e la cittadinaaz L'ltaliano per ... avviare un’impresavilano: Fondazione
ISMU.



Learning pathways connected to the cultural hegitagthe host country may be suitable to
foster the introduction and analysis of the valysteans underpinning the socio-pragmatic,
culture-specific practices of the adoptive counthy. particular, the social inclusion of
migrants, including refugees and asylum seekens, b fostered through the dialogical
interactions of the works of art of both the hostirgtry and migrants’ countries of origin.In
this perspective, art, representing high cultuseemnvisioned as instrumental in fostering
migrants’ inclusion into the host community.

To promote social inclusion, art-related learnirathgvays implemented within an
intercultural framework entail the adoption, as Ba@hd Mascheroni (2012: 10) suggest, of a
dialogical view of art, which conceives artistictifacts as consistently reconstructed
meaning-wise through contacts with new social spatke dialogical interaction between the
works of art and the public redesigns the soci@igihénteractional dimensions of museums
envisaged as meeting and relational spaces whesi@rsi participate actively in meaning
construction to various degrees (Bodo and Masche@i?: 11).

To foster intercultural dialogical processes, muselthave progressively developed
cultural heritage-driven learning pathways enhagcinansformative practices through
dialogical interactions between the local peopld amgrants, redefining value systems and
social practices by means of cultural decenterimgl @nhancing migrants’ complex
transnational identities (Bodo and Mascheroni 201@). To design effective art-driven
learning pathways fostering migrants’ content amjlage learning in Italy, various projects,
illustrated inthis section of the study, have beleweloped; as part of the process, a new
professional profile has emerged, namely the musautaral mediator, that is a migrant who
has already worked as a cultural mediator in schantl who is further trained to become a
mediator of cultural heritage (Catarama 2009).

A museum cultural mediator plays a pivotal roldhe implementation of a narrative
and dialogical approach to works of art, cateriagoth Italian and migrant visitors. In an
intercultural perspective and within Norton’s pesticturalist investment dimension
framework (1995; 2000; 2013), museum cultural miedsareinterpret the story of selected
works of art, such as objects created in their tguaf origin, on the grounds of their
transnational experience and knowledge, with thgpst of specialized art historians; as a
result, the stories and symbolic value of the wooksart are reinterpreted from multiple
perspectives (Gornati 2012: 51).In particular, nomsecultural mediators select a personal
object as well as one or more art works from thesenm where they work; for each selected

object, museum cultural mediators identify a chimastic enabling them to convey



autobiographical experiences delivered throughraatiee approach (Bodo and Mascheroni
2012: 24). With the support of art historians’ estjse®, museum cultural mediators thus create
cultural heritage-art-driven pathways using theowss sets of objects selected; mediators also
identify key intercultural aspects which may be exsally meaningful to help migrants to
engage actively in inclusion processes in the tacgemunity (Bodo and Mascheroni 2012:
24). Through a narrative and dialogical approackhisenm cultural mediators encourage
migrant visitors’ engagement in the reinterpretatal the works of art featured in the art
pathways; migrants reinterpret the meaning of atteoon the grounds of their own
transnational experiences and cultures. A negatiatanscultural reinterpretation of the
targeted art works is thereby fostered.

In particular, museum cultural mediators’ reintetpd stories intertwine with
migrants’ interpretations of the same works of generated from their own complex
experiences and multiple perspectives; new negotiateanings of the targeted works of art
thus emerge, combining various transnational nadéted interpretations. A co-constructed
reinterpretation of cultural heritage artefactsharced through museum cultural mediators’
narrative and dialogical approach to art-driverhpays, is likely to foster the redefinition of
migrants’ complex identity in an intercultural apast-structuralist investment dimension
perspective effectively. In these art-driven leagnienvironments, migrants’ degree of
investment is likely to be high thanks to the syrtrinal power relations established with
museum cultural mediators; as a result, the adeunsof the symbolic resources at stake is
enhanced. In this context, it is also noteworthat tieinterpreting the story of selected works
of art on the grounds of their migratory experienod multifaceted culture, museum cultural
mediators themselves go through a positive red&fimiof their own identity. In particular,
reinterpreting the stories of the various worksaof, museum cultural mediators become
increasingly aware of the high symbolic value agittown home countries and migratory
experiences; as a result, they are likely to exgpee a highly valuable self-enhancement
process (Gornati2012: 51).

By means of dialogical interaction with migrantsiltaral backgrounds, cultural
heritage-driven learning pathways, devised by monseultural mediators with the support of
art historians as previously mentioned, can fostgrants’ intercultural awareness, focusing
on the socio-historical-artistic values and thecpcas of the host country. Art thus becomes a
means of intercultural, bi-directional and symneatrinarrative dialogues among cultures

(Bodo 2009). In this light, museums work as safermand inclusive spaces where visitors of



various origins can act as active, engaged ageoising multiple views (Bodo and
Mascheroni 2012: 12).

For cultural heritage-driven learning pathways Gatgeto migrants to be effective,
customized second language scaffolding needs tpringded. Museum cultural mediators
may thus be required, as part of co-participat&gjepts developed by schools and museums,
to devise language scaffolding by means of papsedar digital materials. Paper-based or
digital language activities may be created; theetaimplemented with free or customized
digital tools, can be carried out by migrants ogitimobile phones or on museum tablets. The
activities can be created: (a) to introduce migrait key vocabulary items that museum
cultural mediators use during the museum visitstqlprovide migrants with an outline of the
visits; (c) to help migrants access simple intrdotuns to the works of art before they listen to
museum cultural mediators’ explanations; (d) to bémamigrants to easily identify the
intercultural aspects the museum cultural mediadoesgoing to pinpoint during the visit; (e)
to provide migrants with questions and languagenkfsuitable to help them share their
ideas and experiences while interacting with museultural mediators.

In a project targeted to both Italians and migramgplemented in a museum in
Northern Italy — the Museum of People and Culttirefeaturing art collections from Asia,
Africa, Latin America, and Oceania — museum cultureediators devised customized
narrative pathways to interact effectively withieais kinds of migrant visitors, namely adults
with a migrant background, including adults takitaian as a second language classes, and
young migrants attending middle and high schoobpdrticular, mediators created language-
focused materials to scaffold second language déesirmeeds (Bodo and Mascheroni 2012:
24). As part of the project, with the support obsplized art historians, museum cultural
mediators developed art-driven learning pathwaysgetad at triggering dialogical
interactions between the artistic objects heldhm museum and the personal, transnational,
and emotionally significant objects they selecteainf those that they brought from their
home countries or that reminded them of their hamel In particular, museum cultural
mediators picked a personal object, that is, araibpf sentimental value linked to their
countries of origin, to be matched with a work at #&eatured in the museum; the
matchingwas targeted at creating an emotional cdiumebetween artworks and migrants’
personal narratives of objects,devised on the gteounf their prior knowledge and

transnational experience, which hold sentimentélevdor them. Through the narrative and

Bavailable athttp://www.patrimonioeintercultura.ismu.org/indelxg?page=esperienze-
show.php&id=8Qaccessed March 30, 2018).




dialogical approach illustrated previously, museenitural mediators fostered migrant
visitors’ sharing of their experiences and feelifiggn an intercultural perspective. Overall,
the project aimed to foster the creation of shamed negotiated narratives through mutual
involvement in the process of creating meaning.il@ny, using a narrative and dialogical
approach, the Brera Picture Gallery developed adraren pathway:
* to open the museum to a currently under-represesuielicnce (adults with a
migrant background)
» to tap into the intercultural potential of collexts
* to acknowledge museum mediators as key actorseinrdimterpretation of the
museum’s heritage in an intercultural perspective
» to promote new ways of looking at the collectionsai cross-cultural audience

(whether regular or potential, “native” or “migranisitors).*°

The project “Everybody at the museum” (Solima 20X8veloped by the National
Museums of Lucca together with a primary and a eiddhool of the same town, is another
example of how art works can foster inclusion imalticultural and multilingual society
effectively. As part of the project, some art-dnweorkshops, targeted to Italian and foreign
students, were implemented to enable particulatesiis with a migrant background and their
families to get to know the works of art held i local museums and thus to become active
agents of local cultural events (Solima 2015: 96%}the museum-based workshops, students
could access information about various works of leetd in the museum, including the
geographical areas where the artworks were cre#tedygh a customized app. The app
enabled students not only to retrieve informatianacspecific work of art, but also to access
information about similar works of art producedather parts of the world. Thanks to the
project, students with migrant backgrounds delvdd italian artworks while concurrently
Italian students got to know migrant students’ d¢dea of origin, presented as a source of
valuable artefacts (Solima 2015: 969-970). Expeirmnmigrant cultures as able to produce
works of art, Italian students and families peredivmigrant cultures in a new perspective.
The art-driven project thus managed to connectltlean and the migrant communities,
triggering an effective inclusion process more dgep

It is worthy of note that migrants often enteredseums for the first time thanks to

the projects presented above. Furthermore, in #m®ws art-driven projects illustrated, the

Bavailable athttp://www.patrimonioeintercultura.ismu.org/indelxg?page=esperienze-
show.php&id=98accessed April 14, 2018).




development of complex, transnational identitiess wastered within Norton’s post-
structuralist investment dimension framework (1992800; 2013). Overall, the new hybrid
spaces where popular culture, represented by thsome objects selected by museum
cultural mediators as part of art-driven pathwaysets high culture, represented by the
works of art held in museums, open up new posséslifor effective inclusion processes in

multilingual and multicultural contexts.

6Conclusion

The social inclusion of migrants into host commiasitrequires the implementation of various
strategies while also catering to migrants’ muttefeed identities. In this respect, art-focused
pathways customized to enhance migrants’ negatiatib their hybrid identities through
interaction with artworks in the host countries lh&en implemented in various projects in
Italy. Adopting a narrative approach in art-focugadhways to reinterpret their own personal
transnational histories, migrants can repositioeirthcomplex identities in the new
geographical, social, and symbolic spaces whilevshsing their own memories and cultural
values. Within Norton’s post-structuralist investrhalimension framework (1995; 2000;
2013), migrants thus invest in transformative pcast such as the negotiation of the value
system of the host country, while feeling the apg@tgon of the host community for their own
cultural history. In this perspective, migrants’ntact with high culture in museums is
instrumental in fostering an effective renegotiatal migrants’ identity, which is pivotal for

them to invest in inclusion processes in everydayjexts.

References

Balboni, Paolo & Fabio Caon. 201ba comunicazione interculturald/enezia:

Marsilio.

Bodo, Simona 2009. Sviluppare ‘spazi terzi’: unavausfida per la promozione del dialogo
interculturale nei musei”. In Anna Maria Pecci {gelatrimoni in migrazione.
Accessibilita, partecipazione, mediazione nei midseB4. Milano: Franco Angeli.

Bodo, Simona & Silvia Mascheroni. 2012ducare al patrimonio in chiave interculturale.
Guida per educatori e mediatori musealiMilano: Fondazione ISMU.
http://patrimonioeintercultura.ismu.org/incomingkdg ISMU_Patrimonio_2012.pdf(
accessedApril 26, 2018).




Brera: another story. Intercultural trails in the useum
http://www.patrimonioeintercultura.ismu.org/indelkgPpage=esperienze-
show.php&id=98(accessed April 14, 2018).

Bruner, Jerome 198@\ctual Minds, Possible World€ambridge: Harvard University Press.

Buccino, Giovanni, Barbara Marino, Chiara BulgaglMarco Mezzadri. 2017. Fluent
Speakers of a Second Language Process Graspabies Mopressed in L2 Like in
their  native language. Frontiers in Psychology; article  1306.
https://doi.org/10.3389/fpsyq.2017.01306(accessetiAp, 2018).

Buccino, Giovanni & Marco Mezzadri. 2013. La teodal’embodimente il processo di

apprendimento e insegnamento di una lingu&nthymemsll. 5-20.
http://riviste.unimi.it/index.php/enthymema(accesdéay 4, 2018).

Byatt, Antonia Susan 200@n Histories and Stories. Selected Essaysdon: Chatto and
Windus.

Catarama, Rita 2009. | mediatori del patrimonio twale. In Anna Maria Pecci
(ed.)Patrimoni in migrazione. Accessibilita, partecipaizé, mediazione nei musei
Milano: Franco Angeli.

Chartrand, Tanya & John Bargh. 1999. The chameédfatt: The perception—behavior link
and social interactioldournal of Personality and Social Psychology/6. 893—-910.
http://dx.doi.org/10.1037/0022-3514.76.6.893(aceddday 8, 2018).

Clementi, Mara & Sabina Langer (eds.). 20Tzrtifica il tuo italiano. La lingua per
l'inclusione, il lavoro e la cittadinanza. L'ltali@o per ... avviare un'impresilano:
Fondazione ISMU.

Cummins, Jim. 2006. Identity texts: The imaginatieenstruction of self through
multiliteracies pedagogy. In Ofelia Garcia, ToveuBlabb-Kangas & Maria Torres-
Guman (eds.),Imagining Multilingual Schools: Languages in Eduoat and
Glocalization 51-68. Clevedon, UK: Multilingual Matters.

Darvin, Rob & BonnyNorton. 2015. Identity and a mabdf investment in applied linguistics.
Annual Review of Applied Linguisti8s. 36-56.

Darvin, Rob & Bonny Norton. 2017. Identity, langealgarning, and critical pedagogies in
digital times. In Jasone Cenoz, Durk Gorter& StephMay (eds.Encyclopedia of
Language and Education: Vol. 6, Language Awarerass$ Multilingualism (3rd
Edition), 43-54. Charm, Switzerland: Springer.

Dor, Daniel. 2015 The Instruction of Imagination. Language as a Slo€@ammunication

TechnologyOxford: Oxford University Press.



Favaro, Graziella. 2014. Gli alfabeti dellinteg@mze. La formazione linguistica degli
immigrati con bassi livelli di scolaritd. In Eupsliombardia, Regione Lombardia,
Certifica il tuo italiano Dall'alfabetizzazione all certificazione delle competenze
linguistiche dei migranti secondo gli standard eped Un’esperienza di rete in
Lombardia Milano: ISMU. http://www.ismu.org/wp-content/uads/2014/04/vol-
intero_ Certifica-il-tuo-italiano.pdf(accessedMay, 2518).

Foroni, Francesco. 2015. Do we embody second laygju&vidence for 'partial’ simulation
during processing of a second languagBrain and Cognition 99.8-16.
https://www.ncbi.nlm.nih.gov/pubmed/26188846(acedsapril 28, 2018).

Gornati, Rosana. 2012. La mediatrice museale.rfro8a Bodo & Silvia Mascheroni
(eds.)Educare al patrimonio in chiave interculturale. @aiper educatori € mediatori
musealj 51.Milano: Fondazione ISMU.
http://patrimonioeintercultura.ismu.org/incomingidg ISMU_Patrimonio_2012.pdf(
accessed May 20, 2018).

Gough, Patricia, Lucia Riggio, Fabian Chersi, M&mato, Leonardo Fogassi, Giovanni
Buccino. 2012. Nouns referring to tools and natotgécts differentially modulate the
motor systemNeuropsychologia0. 19-25.

Gough, Patricia, Giovanna Cristina Campione, GiovaBuccino.2013. Fine tuned
modulation of the motor system by adjectives exgngs positive and negative
propertiesBrain and Languagé?25. 54-59.

Grassi, Roberta. 200Parlare all’allievo straniero. Strategie di adattamto linguistico nella
classe plurilinguePerugia: Guerra Edizioni.

Gudykunst, William & Young YunKim. 2002Communicating with Stranger®New York:
McGraw-Hill.

Hammer, Mitchell. 2012. The Intercultural Developthdnventory: A new frontier in
assessment and development of intercultural competeln Michael Vande Berg,
Michael Paige, Kris Hemming Lou (edSjudent Learning Abroad115-136.
Sterling, VA: Stylus Publishing.

Jeannerod, Marc. 2008Votor Cognition: What Actions Tell the SelDxford: Oxford
University Press.

Jonassen, David & Julian Hernandez-Serrano. 2082e-Based Reasoning and Instructional
design: Using Stories to Support Problem Solvieducation Technology Research &
Developmenb0/2. 65-77.



Krashen, Stephen 198/rinciples and Practice in Second Language AcqoisitEnglewood
Cliffs: Prentice-Hall.

Miller, Elizabeth. 2014The Language of Adult Immigrants: Agency in the iN@akBristol:
Multilingual Matters.

Nanni, Antonio & Stefano Curci. 20@uone pratiche per fare intercultur8ologna: Emi.

Norton, Bonny.1995. Social identity, investmentddanguage learningTESOL Quarterly
29/1.9-31.

Norton, Bonny. 2000ldentity and Language Learning: Gender, EthnicitydaEducational
ChangeHarlow, UK: Pearson Education Limited.

Norton, Bonny. 2013Identity and Language Learning. Extending the Cosation (2"
Edition). Bristol, Buffalo, Toronto: Multilingual Mtters.

Norton, Bonny. 2014. Identity and poststructuraliseory in SLA. In Sarah Mercer &
MarionWilliams (eds.Multiple Perspectives on the Self in SI58;-74. Bristol, UK:
Multilingual Matters.

Norton, Bonny& PeterDe Costa. 2018. Research task&lentity in language learning and
teachingLanguage Teachirid/1. 90-112.

Oberg, Kalervo. 1960. Culture shock: AdjustmeniNiw Cultural Environment$ractical
Anthropology/3. 177-182.

Pulvermdiller, Friedemann, Markus Harle & Friedhétummel. 2001. Walking or talking?
Behavioral and neurophysiological correlates ofoactwverb processingBrain and
Languager’8.143-168.

Rumelhart, David & Donald Norman. 1978. Accretituming and restructuring: Three modes
of learning. In John Whealdon Cotton& Roberta Kkgtfeds.),Semantic Factors in
Cognition 37-53. Hillsdale: Erlbaum.

Sisti, Flora. 2013aStudi di glottodidattica per la formazione primariRaccontami una
storia. Roma: Edizioni Multidea.

Sisti, Flora. 2013b. Elementi di glottodidattica r pelocenti d’italiano L2/LS. In
AntonellaNegri (ed.),Insegnare italiano a stranieri. Percorsi formativB7-115.
Milano: Franco Angeli.

Sisti, Flora. 2016. Narrative thinking and storljte) for primary and early FL/SL education.
In Donna Tatsuki (ed)Fictions. Studi sulla narrativitidn. XV),53—-66. Pisa-Roma:

Fabrizio Serra Editore.



Solima, Ludovico. 2015. | musei e la progettazione partecipata: I'esperienza dei musei
nazionali di Lucca in un contesto multiculturalecapitale culturale XI1.955-977.
https://riviste.unimc.it/index.php/cap-cult/article/view/1053/0 (accessed May 5, 2018).

TamTam — Tutti al museo 2011.
http://www.patrimonioeintercultura.ismu.org/index.php?page=esperienze-
show.php&id=80 (accessed May 4, 2018).

Van Dijk, Teun (ed.).2011. Discourse Studies: A Multidisciplinary Introduction.London: Sage.

Biodata

Flora Sisti is the Rector’'s delegate fdreaching Innovation and Studerdad Director of
CISDEL (Integrated Centre for Didactics and E-Learning) at the University of Urbino where
she teaches Modern language teaching methodology and Intercultural communication as
Chair Professor. She has published on a range of topics including: CLIL, English Teaching
Methodology for Young Learners, Drama in EFL Teaching, E-learning and ICT in EFL
Teaching.

Giovanna Carloni is a Research Fellow in Foreign Language Didactics at the University of
Urbino, Italy. Her fields of expertise are foreign language teaching methodology, Italian as a
second and foreign language didactics, educational technology, CLIL, English linguistics,
corpus linguistics, applied corpus linguistics, and corpus-based translation. She is also a
teacher trainer of pre-service and in-service CLIL and second/foreign language teachers.

Figurel

Culture Shock

wnevmoon /
\ /

N/

Culture Shock

Degree of Adjustment

Time



Figure2
ADAPTATION

ACCEPTANCE

MINIMIZATION
INTERCULTURAL

POLARIZATION

DENIAL]

MONOCULTURAL



